Introduction
Higher education in Brazil is facing a transition process through the implementation of public policies aimed at investments for federal institutions of higher education (1) . From the year 2003 on, programs to provide university vacancies have been fostered through various public programs in Brazil, including the program Reestruturação e Expansão das Universidades Federais [Restructuring and Expansion of Federal Universities], also leading to the process of taking Brazilian public universities to the countryside (2) . In this process several states opted to deploy undergraduate nursing courses, but this option brings significant challenges given the demands on training competent nurses to meet the health needs of the community within the proposal of the Unified Health System (3) . Among the challenges, one highlights the desired profile of the contemporary nursing student, that is, one that overcomes the technical skills and disarticulated theoretical knowledge, through the training of critical, creative and reflective nurses who articulate theory and practice, acting with principles of ethics and leadership (4) . To do so, the review of the course's pedagogical project is necessary, which is the basis for academic and administrative management. It should contain the elements of philosophical, conceptual, political and methodological bases that define the skills and abilities essential to the education, revealing the guiding principles that the educational institution adopted to comply with the National Curriculum Guidelines (4) . Because besides the challenge of training competent nurses to work in the Unified Health System, managers in education and health, educators and professionals are invited to innovate their teaching technologies, through active pedagogical practices, enabling the construction of "know how to do" due to the health needs of the community and contextual diversity of the population (3) . One also understand the pedagogical project of the course as a project in motion that undergoes changes, which influences and is influenced by those who put it into practice, agreeing with its social reality (4) . The dialogue, the search for new concepts and new ways of learning and teaching, the flexibility to review and analyze possible failures during this journey should be shared.
Facing the challenges exposed, one considers as necessary a systematic monitoring of the implementation of an educational project of a course, which should cope with provocations and bring innovation in the technology of nursing education. Thus, the objective of the study was to monitor and describe the process of implementation of the pedagogical project of the undergraduate nursing course at the Campus of Catalão, Federal University of Goiás, from the perspective of professors and students by means of a group strategy.
Method
This was a qualitative descriptive study. The research setting was the undergraduate nursing course in the campus of Catalão, Federal University of Goiás, approved by the National Education Council's ordinance number 3/2001 in 2008. The meetings were held in places reserved exclusively for the research.
Thirteen subjects from the undergraduate nursing course, who were randomly invited, participated in the research. It was adopted as an inclusion criterion for professors to be linked to the undergraduate nursing course and for students to be enrolled in the course. One opted for the participation of professors and students for understanding that they act actively and are key participants in the implementation process of the course.
Data collection occurred from April 2010 to June 2011. One used the focus group as technique with theoretical and methodological orientation for the operating group proposed by Pichon-Rivière (5) (6) . It is recommended that a focus should have from six to twelve participants, so that the issues can be addressed in greater depth and so that group interaction can occur. In larger groups, one runs the risk of limiting the participation of members and minimizing the exchange of ideas (7) (8) . Thus one understands that the small difference (one subject) between the total number of participating professors and students does not constitute an element of research bias, since in every meeting the number of participants fluctuated for more or for less.
The choice of the operating group as a reference occurred because it is a group focused on a task that mobilizes collective learning in an organization of reviewing learning matrices that end up showing individual and group resistances. According to Pichon-Rivière, the operating group acts as a modifier instrument of reality from the moment when the members establish group relationships, sharing common goals and realizing how this interrelationship between the members belonging to the group occurs (5) . The operating group had as a strategy the recording and reading of group happenings, which enabled an assessment in process (6) . For the implementation of the operating group there were also a coordinator and two observers. Both roles provided in an operating group are asymmetric in relation to the others. The coordinator basically serves to encourage dialogue, aiming at communication and learning promotion when dealing with group conflicts. The observer helps the coordinator and is responsible for capturing the verbal and non-verbal expressions in the group field, which will improve the evaluation and conduction of the group by the coordinator (9) . Thus, the material produced by the observer consisted of a field journal that helped analyze the meetings and final data analysis.
As a procedure for the development of the meetings of the operating group during data collection, it was established at the first meeting the contract-goal of the study and of the group, with information about the duration, location and means of dissemination of the meetings, the operating group's purpose in the monitoring of the pedagogical project's implementation of the course and research. For other meetings of the operating group, it was adopted the chronicle of the previous meeting as a triggering theme for the start of each new meeting.
The chronicle is a document written by the coordinator and the observers at the end of each meeting, contemplating a synthesis of the opening, development and closure of the meetings, highlighting the issues considered, the group results, the communication, the cooperation between the parties and the roles explored.
The chronicle was used for data analysis. In order to preserve the identity of participants, the subjects were described by colors. They were analyzed through the content analysis, thematic modality, because it is characterized as one that explores the data and their meanings, including pre-analysis, material exploration, and treatment of the results (10) . An informed consent form was signed after the clarification of the possible risks and benefits to participate in the research. The research project that supported this study was approved by the Ethics Committee of the Federal University of Goiás, protocol number 026/2009.
Results
Out of the thirteen subjects in the research, six were students who were in the third and the fifth semester of the nursing undergraduate course and seven were professors. Out of these, six were permanent professors with exclusive dedication and one was a professor with a temporary contract, six had majored in nursing and one in pharmacy. The age of the subjects studied ranged from 18 to 40 years old. There was a predominant participation of females composed of eleven individuals.
Seven meetings were held throughout the semesters, as shown in Figure 1 , following the implementation of the nursing course.
Meeting
Triggering theme of the group task 1 Presentation of the research project.
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Interpersonal relationships and conflicts. As a result one obtained eight chronicles, and from their analysis process a central category emerged "The Pedagogical Project of the Nursing Course: the group as an approach of the limitations and potentialities", and the subcategories "The group as a tool to cope with stereotypies and resistance" and "The group as a space for reflection about potential factors for teaching". They revealed the work group and its management, the interdisciplinary of the curriculum and the maturity process of the student-professor relationship as central axes of the discussion, indicating the group as a promising space for approach and reflection of conflicting situations.
The group as a tool for dealing with the stereotypies and resistance
In this category, phenomena and factors that indicate difficulties in the implementation process of the pedagogical project in the course of study are highlighted.
As one of the factors, the students' maturity was described: In this case, immaturity can lead the student to present several limitations on the co-responsibility for the success of the teaching-learning process and in the management of the study itself. However, this phenomenon cannot make the student to be considered a scapegoat in relation to learning, it is necessary that the professor and the course in general are prepared to deal with the youngsters' realities and needs.
Students receive the group anxiety and Another phenomenon also covered in the groups and that is often at the center of the conflicts involving the teaching-learning process there is the studentprofessor evaluation, as evidenced: Rosa was angry and disappointed with the way she was evaluated, and points out that the way the assessment is made gives students some "protection" to give a score lower than the one deserved and that it could be different if that The assessment can also become a tool of terror and punishment in student-professor relationship and not a valuable tool for the training of future professionals. When there is a lack of knowledge about the power of the phenomenon 'assessment', a disregard of their education and training effects prevails, then it starts be used exclusively in a different way, far from the complex teaching practices, thus it is a stereotypical conception of this relationship that stiffens and depletes the teaching and learning process.
In this context (teaching-learning process in nursing), intense issues are experienced by students as the transition phase of life from adolescence to adulthood, by coping with changes associated with relationship conflicts between professors and students. These aspects were discussed and recorded in the chronicles of the operating group, thus representing a space that fostered reflection on factors that could impact positively or negatively in the process of knowledge construction. In the excerpts of the chronicles, one verified: It is really necessary that the professor guides the student properly, not leaving him unattended 
The group as a space for reflection about potential factors of teaching
As a potential factor for the teaching of nursing, it was evident during the chronicles' analysis the interdisciplinarity in the curriculum. The importance lies in the articulation and aggregation of college subjects. In this sense, the discussion in the operating group mobilized the reflection of the research individuals, in a movement to value each college subject of the curriculum in the context of nursing education.
This integration was identified as a facilitator for students' learning, and this integration between college subjects happens according to Blue, because of the empathy between professors and the ideologies of the subjects involved (Chronicle I). Green says that student often do not understand how important this interaction among subjects is, and emphasizes that it is very important in the training of a professional nurse (Chronicle I). Purple relates Care Process I, Public Health I and
Anthropology I saying that they are subjects that interact among themselves (Chronicle IV).
In the narrative of the group, it was observed that the interdisciplinarity of the curriculum was discussed as a way of articulating the knowledge necessary to understand the real situations of the health work reality. There have been proposals to use active pedagogies that support the construction of the pedagogical project of the course and in the group its actors identified the importance of this process and have reported some concrete joints between different areas of knowledge during the nursing training.
The group meetings provided the reflection of the factors that lead to the deployment and consolidation of the pedagogical project of the course, as well as led to the identification of the potential of group work, applied to students as a pedagogical practice in nursing professional education. Group work in education is important, but it requires preparation with a view that has also its challenges for the educator. Another reflection that permeated the discussions in the group, in order to favor the training of the student through the new pedagogical project of the course was the relationship between theory and practice. The more these two dimensions of education are synchronous and complementary, the better the conditions of learning in the participants' opinions are. 
Discussion
Many college students are in a time of transition during the undergraduate course, for example, in relation to the phases of life of being a teenager and becoming an adult (11) . Therefore, one should consider that the inherent changes in the dynamics of requirements, routines and roles assumed that occur within their university life influence nursing students' quality of life. Therefore, it can be facilitated through an inter-relationship among the students' adjustment within the university environment, the situational events and the changes experienced by them in many different contexts. Academic life allows students to conquer a new identity because they live away from home and from their families and due to the new responsibilities assigned to them (9) . This situation brings to students basic fears, arising from the anxiety generated due to a new situation, an unexpected one, emerging from the need to adapt to this new reality, and then, a restructuring of their bonds. With this need to adapt there is a fear of losing their existing bonds, which is added to cope with the new situation, to which the individual might not be prepared. It is not uncommon to arise too much resistance to change when they are faced with such challenges (12) , a moment when they need a more understanding approach towards their experience.
The behavior of making students receive the anxiety created within the group to enforce the implementation of the course's pedagogical project might lead to barriers as a form of defense, which only contributes to resistance to change. For scholars this condition of resistance comes from a crystallization behavior around concepts and way of being and acting, which is not promising to make transformations a factor, then prevailing a stereotyped status (5) (6) (9) (10) (11) (12) . Moreover, there are distortions regarding the purpose of instruments and stages which involve the teaching and learning process, such as the evaluation. It has been conceived and experienced as an instrument of power in the organization of the curricula of undergraduate courses. A naive attitude towards this phenomenon cannot be accepted anymore, therefore requiring from higher education professionals the development of expertise to handle all the situations involving this aspect of teaching (13) . In the professor-student relationship for various reasons there are situations that mobilize fear, insecurity and tension. Certainly there are conditions that harm the teaching and learning process, particularly when it is focused on a poor relationship of dialogue and disregard of the limitations and difficulties inherent in nursing education. Then there is a dichotomy between theory and practice in which professors are not often prepared to deal with criticism from students and adopt defensive postures in relation to them, when there isn't a welcoming attitude of the professor towards the student or when he is exposed in class (9) . From the data analyzed, it was verified that the process of professional training involves the need to welcome students in their weaknesses as an attitude of promoting maturity. There is the sharing of attitudes in this relationship and in the affective-cognitive interaction, then learning goes beyond the technical and scientific context, because teaching involves concern (14) . To overcome this stereotyped state of interrelations, the operating group is indicated, given its intense network of interaction among individuals in the group. A group approach with this magnitude provides assertive learning relations, a situation of confronting resistances and prone to change. Put in other words, in the dialectic approach between the subject and the object by means of continuous communication and group interaction, there is an overlap of a unilateral, stereotyped and crystallized view (5) , jumping qualitatively and expanding the quality of relationships with it, with each other and with the environment.
Thus, group work and in particular the operating group is considered a dimension of learning as a tool for dealing and coping with stereotypies in education (15) . This type of activity enables the interaction of experiences, since people perform their activities mainly in groups. The relationships between human beings and the dynamics of inter-group processes are the pillars that guide the interaction of people among each other (15) (16) . In a group coexistence, the relationship among individuals in a way that there are interpersonal interactions among the people involved, which contributes to the modification of their own abilities or the other members', thus there is a qualitative growth of both actors in this process of mutual interaction (5) . Thus, the methodology of working in small groups contributes, facilitating the teaching-learning process, since both the professor and the student get closer during this practice in a classroom, as evidenced by the results of the research participants. In this perspective, it is emphasized the need for professors to master and apply group techniques when conducting the teaching process in nursing (17) . It is a fact that learning occurs through a continuous process and that communication and interaction with others are inseparable elements. The relationship with others allows a different constitution of knowledge, interactions and questions about oneself and the others involved in this construction process (5) . The peculiarities relating to the thoughts and motivations of each individual must be considered and it is important to bear in mind that, when one decides to coordinate a group, he should expect to cope with diversity and differences of interest (18) . When considering the field of nursing, it is worth remembering that nurses are inserted into different groups throughout their professional everyday practice, and these groups might be composed of their team or their patients. This methodology of working in groups will assist professionals to develop specific knowledge, preparing them for inter-relationship with their teams and/or patients who will be under their management and care (15) . Thus, it is understood that in the teachinglearning process there is an interdependence between professors' and students' practices, aiming to work together when they share their responsibilities in this process. In the lively and dynamic space in which the pedagogical project of course occurs, group work stood out as a didactic-pedagogical method.
The contribution of various scenarios for learning favors nurses' training, involving theoretical knowledge articulated to the practical one. Added to this, based on the guidelines, it is the educational institutions' duty to provide to students an approach to teaching that includes not only variations in educational activities, but also in the form the content is taught, in the processes of evaluation and practical learning (4, 19) . There should be also the use of strategies that emphasize the students' immersion in the context of the population's health in different scenarios during classes.
Thus, educational institutions, health services and the community need to be constantly in conversation and close to one another to foster training in line with the guidelines of educational policies for training of health professionals in Brazil.
Final Considerations
The application of the operating group as a research strategy represented a space to control anxieties that emerged in the process of implementation of a course's pedagogical project, as well as through group exchanges it enabled the identification of weaknesses and strengths that occurred in this process, thus representing an assertive space to accompany concerns, obstacles and success achieved, such as the creation of conditions to discuss the importance of interpersonal relationships in the teaching-learning process.
Some strengths of the course studied were highlighted such as the stimulus of teaching practices that promote the use of small groups and the insertion of students in teaching practice situations in the initial semester of the undergraduate course in different scenarios.
All these factors show that managers of higher education institutions should invest in training for professors about the understanding of learners' maturation process and group work. Because then they may use the operating group as a resource for diagnosing and monitoring the implementation process and evaluation of courses, as a research and teaching procedure, since it is an element that brings reflections and changes to the subjects who participate in it.
However, the limitations of the study are recognized as it represents a given reality, thus one encourages the continuity of research for monitoring the implementation process of courses' pedagogical projects, especially in federal institutions of higher education since they undergo significant changes and are not always accompanied by the qualitative level.
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